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Purpose
Maarakool Primary School is committed to:

¢ Identifying, responding to and supporting the diverse needs of all students so that they are able to
engage with the content and standards defined in the Western Australian Curriculum.

¢ Implementing consistent procedures and processes to ensure the needs of all students are metin a
targeted and timely manner.

¢ Working collaboratively with parents/caregivers, and external agencies to support all students to

meet their full potential.

Guiding Principles
At Maarakool Primary School, we are guided by the following beliefs:
¢ We are accountable and committed to providing opportunities for all children to learn and to
achieve their full potential.
¢ All children can learn.
o Early identification of students at educational risk is critical for long term student success.
¢ Evidence based intervention is most effective when it occurs in the early years of a child’s
schooling.
¢ Students at educational risk are a shared responsibility and a collaborative approach between

parents/caregivers, external agencies and the school is required.

Definition
Students at Educational Risk (SAER) refers to students whose academic, social and/or emotional
attributes are a barrier to engagement with the content and standards defined in the Western Australian

Curriculum.

Identification
A Student may be identified as ‘at risk’ if:
e Their achievement level, rate of progress or behaviour differs noticeably from past performance
and/or that of their peers.
¢ They are not engaged in their schooling
¢ Their performance is at risk due to poor rates of attendance
e They are underperforming (including gifted and talented)
¢ Their social and emotional state is impacting their learning

¢ Their behaviour is hindering their capacity to learn
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The possibility of being at risk may present at different stages throughout a student’s school life. As
such, it is important to be aware of factors that may impact a student’s ability to achieve their potential.

Risk factors include, but are not limited to:

o Irregular school attendance

e Culturally and Linguistically diverse background
e Socio economic status

o Family structures

e Language delay and/or disorder

e Behaviour disorders

e Trauma background

o Multiple changes of school

e Diagnosed or imputed disability

o Ineffective educational programs and instruction

Disability Resourcing System (DRS): Individual Disability Allocation (IDA)

Students diagnosed with disorders or disabilities that fall under the following categories bay be eligible

for funding paid to the school to support them within the classroom.

o Autism Spectrum Disorder (including children waitlisted for assessment)
e Deaf and Hard of Hearing

¢ Global Developmental Delay

¢ Intellectual Disability

¢ Physical Disability

e Severe Medical Health Condition

e Severe Mental Disorder

¢ Vision Impairment

To secure an IDA for a student, the SAER Coordinator will submit the child’s report and/or relevant
documentation to DRS. A funding level will then be given for that child and a correlating amount of
funding given to the school. This money will then be utilised to support the child within the school.
Funding may be used to employ a Special Needs Education Assistant, provide release time for
teachers to support planning, or to upskill staff with professional learning relevant to the students

needs. IDA funding, and how it is utilised, is managed by the school on a case by case basis.
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Nationally Consistent Collection of Data on School Students with Disability (NCCD)

At the start of the year, teachers will be asked to identify students in their class that they make
adjustments for in the classroom and consider an NCCD level of adjustment. This information helps
inform the level of funding the school receives. Levels will be reviewed termly throughout the year, with

levels allocated, and data submitted, in Semester Two.

National data is collected annually to identify the number of school students with disabilities and the
level of educational adjustment provided for them. Decision making about the level of adjustment
should be based on evidence, including any learning support plans or documentation indicating

teaching and learning adjustments.

The NCCD utilises 4 levels of adjustment:

¢ Quality Differentiated Teaching Practice (QDTP): The student receives minor adjustments
reasonably expected as part of quality teaching/school practice.

¢ Supplementary: The student receives adjustments supplementary to the strategies and resources
already available for all students within the school for particular activities at specific times
throughout the week.

¢ Substantial: The student has substantial support needs, requires considerable adult assistance
and receives essential adjustments to the usual educational program at most times, on most
days.

o Extensive: The student has very high support needs and is provided with extensive targeted

measures and sustained levels of intensive support at all times.

Since 2018, Commonwealth funding for disabilities has been informed by the NCCD and based on a

per student amount for the top 3 levels of adjustment.

Multi-Tiered System of Support (MTSS)

At MPS we implement a whole school MTSS that: neéa(;%)
o Considers student needs holistically. ot

=:Outcom:es
¢ Uses data to identify wellbeing, engagement i ;
Tier 2 (15%)

Data + System + Practices
= Qutcomes

and achievement needs.
e Provides interconnected interventions in

response to these needs.
Tier 1(80%)

o Utilises evidence-based practices to ensure Data + System + Practices

= Outcomes

quality differentiated teaching is accessible to every student.

Wellbeing Engagement Achievement
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Planning and Case Management for Students at Educational Risk

We encourage parent involvement when developing Individual plans for students. Students with
complex needs require a collaborative approach to ensure they reach their full potential. The MPS
SAER Planning Matrix highlights students requiring Case Management Support from the Student
Services Team (SAER Coordinator, School Psychologist and School Chaplain). In addition, through
discussions with parents/caregivers, observations and assessment, teachers may identify further
students who require extensive support in the areas of wellbeing, achievement or engagement. The
MPS Case Management Guide outlines how to refer a student for Case Management by the Student

Services Team. See Appendix 1.

Referring Students to External Agencies

At MPS, when we identify that a student may require intervention from an external provider, we refer
them to Child Development Services (CDS) through the public system. Through CDS, children may be
able to access a paediatrician, psychologist, occupational therapist or speech therapist. Unfortunately,
the waitlist to access these services is extremely long and the older the student is, the longer the wait. It

is vital we refer to CDS as early as possible.

To refer to CDS, it is essential to first discuss the student’s needs with a parent/caregiver and gain their
permission to submit the referral. Parents/caregivers may choose to access external providers
privately; however, this will come at a cost. If a student is under the age of 9, and presents with deficits

in more than one domain, they may be eligible for NDIS funding.

External Therapists on School Site

With the introduction of the NDIS, schools have experienced an increase in the number of therapists
seeking permission to work with students on school sites. MPS recognises the important contribution
therapy services make to the lives of people with a disability or imputed disability; supporting them to
reach their potential. MPS is committed to working in collaboration with external agencies to support

students to meet educational outcomes and enhance curriculum access.

Please refer to the MPS Guidelines for The Provision of Onsite Therapy Services document for

more information.
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Referring to a Language Development Centre (LDC) or and Intensive English Centre
(IEC)

Language Development Centres operate from Kindergarten to Year 2 with a focus on the development
of a child’s oral language and comprehension skills. To be eligible to attend a child:
e Must have a significant primary language disorder in one or more language areas.
¢ Needs to demonstrate evidence of learning potential within the average or above average
range.
¢ Needs to demonstrate sound adaptive behaviour skills, substantiated by observed descriptive

evidence of the child’s behaviour in his/her current education placement or in his/her home.

We work in partnership with Ellenbrook Primary School who have an Intensive English Centres

provide a specialist English language program:

e To eligible students who are newly arrived in Western Australia
e Delivered over 12 months

e Delivered over 24 months for eligible humanitarian entrants.

e Aligned to the Western Australian Curriculum

e Guided by the EAL/D Progress Maps

e That supports class structures of 12 to 16 students.

Students may also be eligible to attend and IEC if they:
e Were born in Australia
¢ Arrived any time before the commencement of the Year 1 or Pre-primary humanitarian IEC

program.

If you believe a student in your class would be a suitable candidate for an LDC or IEC, please discuss
the referral process with the SAER Coordinator. Please note, there are strict timelines in place for LDC

referrals so it is important to discuss this as early as possible.
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APPENDIX A

Responding to Learning Difficulties

Tier 1 Teaching Strategies

MAKING EXPECTED

PROGRESS?

Yes No

D in English or E in English,

Continue using Tier 1 Mathematics Mathematics or

Teaching Strategies

Document adjustments usi

SEM Plan, share with fam
record on Student Pro

inform
familie Wl ident
Praofile.

Review-Making Progress? (6 months)

Yes

Continue with Tier 2 interventions Mest with Phase Deputy and
1 - complete a Student Services Referral

Level.

Continue to review documented

e Conference with Student
5 Tearmn and Family
itinue ta review documented
5.

=ep parents update

QDTPs should be review termly with parents informed each Semester, SEN plans to be reviewed 5 weekly and revised each term

Engaging Minds. Inspiring Hearts. Motivating Hands.

(Y EETEUGE




APPENDIX B

Responding to Complex Behaviours

Tier 1 Teaching Strategies
MAKING EXPECTED
PROGRESS?
Yes | No
. Tier 2 adjustments and
Continue using Tier 1 classroom/playground interventions.
Teaching Strategies Share with all relevant stakeholders.

Yes

Continue to follow PBS procedures and
strategies
Collect data around behaviours

No

Continue with Tier 2 interventions
until student no longer requires this
support

Continue to review documented
plans.

Keep parents updated and informed

Meet with Phase Deputy and
complete a Student Services Referral
form and evidence. Discuss and
Develop Tier 3 Interventions.
Possible review to CDS/ External

Agency, SEN B

Responding to Tier 3 Interventions

Yes No

Continue with interventions until
student is behaving as expected.
Continue to review documented

plans.

Keep parents updated and informe

Case Conference with Student
Services Team and Family

Possible referral to School
Psychologist

Possible referral to external agency

Review plans reguarly, and keep ongoing data to determine success of plan.
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